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Abstract 

The inspiration and motivation for this thesis came from my experiences as a student, a teacher 

and a mother.  Through years of involvement with various types of education, I recognized 

significant problems embedded within the traditional ideologies of school: the fragmented focus 

of the assembly line model, the disregard of learning that is relevant to personal development, 

and the general disengagement of the educational process.  I also observed increasing mental and 

physical health issues amongst teachers and students due to workload, class size, and time 

constraints. In addition, the Alberta government and school boards are recommending complex 

system changes, and this will require teachers to reflect carefully and mindfully on their current 

pedagogical praxis. Hence, this research was designed to explore the role of mindfulness in 

curriculum and learning, as a response to these challenges.  I engaged nine educators in an initial 

interview to discuss their understanding of mindfulness and their use of mindful practices in their 

personal and professional lives.  They then participated in four life writing activities and a final 

focus group activity.  The results were analyzed and interpreted using the Integral model. The 

findings contributed to an exploration of the possibilities for mindful curriculum and learning.  

The analysis of findings, based on the combination of the data gathered, the theoretical 

framework, and the existing literature, suggests a framework for ongoing teacher development in 

mindfulness.  
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2.  Teachers who expressed an interest in mindfulness from a personal and professional 

perspective  

3.  Teachers interested in exploring mindfulness through autobiographical writing or 

creative story sharing (Life Writing)  

4.  Teachers who expressed an interest in mindfulness from a spiritual, physical, 

emotional and cognitive lens (holistic wellness)  

5.  Teachers who were part of a staff exploring student learning  

6.  Teachers who expressed an interest in working with a collaborative learning 

community in order to come to deeper understandings of the role of mindfulness in 

curriculum and learning.   

7.  Teachers who have used mindfulness in their teaching praxis 

Data Sources and Collection  

The nine participants engaged in an initial interview.  They then participated in four life writing 

experiences exploring the key areas of the research question.  The teacher life writing 

submissions were the primary data used for interpretation. The final data collection point was a 

focus group.  

1. Initial interviews with teachers to establish the context of the research, the 

requirements of the participants and the desired outcomes.   

2. Life writing as an exploration of personal stories. This was done online.  The online 

platform also allowed for different ways of representing their stories.  There were 

four data collection points, and upon each written submission the researcher 

responded and reflected data back to the participants to confirm the validity of the 

interpretation:  
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the review of the literature selected in order to provide breadth as well as depth of scholarly 

context for this study. The introduction begins with an exploration of the concept of praxis and 

an overview of the Integral model.  As a researcher, I am aware there is vast literature around 

this topic and I have chosen to focus on the following four sections in this particular study: in the 

first section the concept of mindfulness and the Self is explored.  In the second section an 

exploration of current learning science is considered with reference to the epistemological 

knowledge required for effective teaching and learning.  The third section considers storytelling 

and the role that it takes in history, teaching and learning and the building of community.  The 

final section consists of an overview of current system realities: Alberta Learning, Calgary Board 

of Education Results statement, U of C teacher pre-service training programs and other current 

professional development programs in the field with regards to the requirements for teaching in 

the province of Alberta.     

 Chapter Three outlines the research methodology and conceptual framework that is best 

suited to this question.  It then explores the concept of narrative inquiry.  Finally, this chapter 

shows how narrative inquiry, specifically life writing, could be used as research methodology for 

professional development.   

 The reader will also note throughout the work my own autobiographical reflections 

inserted into the body of the dissertation.   As this work is deeply connected to my own story and 

lived experience, my reflections add cohesiveness to the literature review and the understanding 

of the research methodology.  These inserts, written in first person narrative and poetic verse, 

also allow the reader to understand my lens and what motivates my passionate commitment to 

researching and teaching in this particular way.  Chapter Four introduces the participants and 

presents findings from the life writing and focus group activities. Chapter Five presents the 
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analysis of themes. Chapter Six connects the themes to the Integral model framework and 

discusses the implications for research, practice and theory. 

Conclusion 

In this chapter the context and the design of the study were introduced. The study focused 

on understanding the relationship between mindfulness, curriculum and learning, using the 

Integral model as a conceptual framework for the research design and the analysis of findings.  

This research project involved nine teachers who engaged in life writing around four writing 

prompts, as well as participating in a final focus group activity. This chapter concluded with an 

outline of the organization of the thesis. 
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make these connections (Siegel, 2011; Sousa, 2001).  Regardless of the origin of the story, the 

discovery and the retelling of the story make connections from one pattern to another. The 

recognition of these patterns solidifies the base of interconnected communities.  We need to 

understand ourselves and our own stories, and then extend this understanding to our roles in the 

various communities that surround us.  

Autobiographical Storytelling as a Means for Personal Reflection and Understanding 

 The exploration of identity is often at the heart of our pedagogical process.  Through 

education, we hope to discover our own voices. Smith (1999) traces our deep roots in the history 

of autobiography: 

Current interests in autobiography have a serious precedent in Saint Augustine of the fourth 

century.  His Confessions were an experiment in the art of introspection, with introspection 

being the means to unravel and describe all the ways that a human soul could be devious 

in the search for its true, divinely inspired identity. (p. 12)  

The process of introspection and reflection is a critical part of the process required for higher-

level thinking and mindfulness.   Knowledge of the Self also depends on the context of our 

interactions with others.   Storytelling has for centuries been a powerful vehicle for 

communication, entertainment, and education. It is a means for passing on cultural ideals and 

making sense of our world. At this point in our history we need much more than a factory model 

of education. Rather than mindlessly preparing children for work we need to create caring and 

empathetic communities that ethically work together to create a strong interconnected web of 

life. To create engaged and ethical citizens, educational leaders need to understand their own 

personal stories.  These stories are all unique and cannot be given voice via some predetermined 
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education.  What is the role of mindfulness with regards to current policy direction?  
What is the impact of the concept of mindfulness and how are we are developing 
curriculum to meet our collective vision for the future? How are all these things 
connected and how can we make this connection evident to those who are involved in the 
process? Is it possible to reclaim the souls of our students by simply slowing down, being 
present and paying attention? The vast possibilities swirled around my mind as I 
contemplated the meaning of this question. We are all part of many complex systems 
which require careful consideration.  Therefore the next step in my journey was to begin 
to link the ideologies of the various educational stakeholders and try to find the common 
heart. 

Hence, it was time for my poetic muse to merge with the scientist again, time for 
art and science to become one. My graduate degree explored the complexities of 
organizational learning and leadership and I turned back to the work of Wheatley and 
Senge, attempting to thread together the broken strands of our current educational 
context.  There simply had to be a common bond, as we all share the collective goal of 
building a harmonious and healthy society. We all share the same dream of creating a 
beautiful world in which our children can grow. Somehow these pieces needed to be 
glued back together to allow recognition of a shared ideology, as without a collective 
vision any type of organizational change is impossible.  

There are many stakeholders in education.  Government plays a key role, as the 
need to build a society of engaged and ethical citizens is critical to the well-being of the 
country.  School boards also play a critical role as they work to build a common vision 
based on effective practice and the current research on authentic teaching and learning.  
Teachers, standing guard on the frontline, are an essential part of the process, as they 
truly understand the lived experience and the key complexities involved, and work 
towards a new way of teaching and learning. The Universities and the teacher-education 
programs are critical in building a strong foundation, as it is through evidence based 
research and critical reflection that we bring forth the fundamentals of effective praxis.  
Communities are key stakeholders in the foundation, as community is established and 
built around the strength of interconnected systems.  Parents are powerful voices, as they 
can see firsthand the positive or negative impact of our current educational contexts. The 
most critical stakeholder is the individual child.  The story of each unique child needs to 
be voiced, recognized, and allowed to grow in a way that honors the unique gift that each 
has been given.   

Hence with my various hats stacked in disarray upon my head I began to 
contemplate the connections.  The Artist and the Scientist battled it out, each one seeking 
supremacy over the other before realizing that they were each part of an interconnected 
whole and they just needed to get along and work it all out.  My positions as researcher, 
teacher, artist and mother all negotiated back and forth the meaning of curriculum and 
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aside time for reflection is critical for all stakeholders involved in a change of management, so 

that the participants can fully understand and consider the multiple perspectives and possibilities 

available.   

 In current educational context in Alberta, there are a variety of organizations working 

towards understanding the praxis of authentic and effective teaching and learning, in order to 

implement new procedures to meet the current needs of learners.  The key lies in meeting the 

needs of the individual learner in creative and innovative ways in order to help her become 

engaged and enthusiastic about learning. As each learner is unique, discovering how to engage 

each learner is challenging work that will require a serious paradigm shift from the educational 

models of the past.  Innovative student engagement will impact how the entire system will grow 

and thrive.   

I am aware that many voices will seek to be heard with regards to education. This 

particular research project will focus on the following stakeholders: 

1.  Alberta Learning  

2. Calgary Board of Education 

3. The University of Calgary 

I am aware that there are many other stakeholders involved in the future of  education in Alberta 

but has chosen to align this research with these three organizations, as these are the systems I am 

most familiar with as a student, a teacher and a researcher.  My familiarity with these groups has 

spurned my desire to see new and innovative possibilities emerge in response to the research 

data.  My memory as a dismayed young girl refusing to colour in the lines drives my desire to 

see a new model of teaching and learning, one that focuses on individuals and their unique 

passions and desires. The new model will be mindful of the student and the context at hand, 
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  The slow and steady musical rhythm 
  Mirrored by the breath 
  Leading the way to mindfulness 
  To possibilities and hope 
 
  Each individual brain unique and wonderful 
  Each child with a special hope 
  Growing daily with the promise  
  Of what may lie ahead 
 
  Learn to trust the process 
  See all the possibilities patiently waiting 
  Teaching, learning, growing mindfully 
  Together into our future 
 
 

Chapter Summary 

The literature reviewed in this chapter was presented in four thematic sections, all relating to the 

topic of mindfulness and curriculum and learning. The four sections are, (1) mindfulness and 

Self, (2) mindfulness and cognitive learning science, (3) mindfulness and storytelling, and (4) 

mindfulness and systems complexity. The literature review demonstrates that among scholars 

there is a growing awareness of the complexities of teaching praxis, which involve an 

understanding of both the ontology and the epistemology of the teacher.  
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(c) Teacher Life Writing #3: How does the system impact mindfulness? What role 

does current system directions and policies play in determining your day to day 

activities in the classroom context? (lower right quadrant)  

(d) Teacher Life Writing #4: What is the role of storytelling in mindfulness? 

Reflect on whether and how storytelling could be utilized to build a common 

vision in a learning community and to facilitate teacher professional development 

and learning (lower left quadrant) 

3. Final focus group questions: teachers reflected on their personal and professional 

journeys, on mentoring, and on the implications for professional development  
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Two have handed in the first life writing and two have responded that theirs are in 

progress.  The others are silent and I am hoping they emerge from the abyss over spring break.  

It appears evident that, although there is great interest in mindfulness and being involved in the 

study, the day-to-day demands of teaching are too complex to allow for open space.   The email 

correspondence they have with me expresses their struggle with trying to find time in their day.  

Without time for critical reflection, it is not a surprise that they are feeling stressed and 

overwhelmed.  There are far too many daily demands to allow space to be present and to pay 

attention.  

The significance of my research question became stronger.  As I reflected in my own 

journal, I was reminded of my own challenges in teaching and my own struggle to remain 

mindful.  Life itself seems to create constant barriers to this mindful practice.  

I have managed to track down a few of my lost ones.  Some are completely burned out 

and "void of any ability for creative process."  A few others are struggling with the first writing 

exercise, as they are going deep into their personal experiences.  As I anticipated, sometimes an 

interest in mindfulness is caused by crisis.  I am keeping a careful connection with these 

participants and making sure they have the support that they need, as they have expressed that 

the process is difficult.   

  My artist is on her own planet enjoying the process so I will just give her the space that 

she needs.  Another one is in Vegas and thriving.  The remaining two are in the CSSE program, 

in the remaining chaotic days prior to spring break.    

  I think the deadlines are too tight for what I have asked them to do and I may need to 

extend my research into the summer.  They need more open space for time and reflection and this 

will not happen until July.   If I can find something career-wise that is not full on, then perhaps I 
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balance as I struggle 
to meet the 
demands of the 
profession. 

complete my 
duties 

Tasha F 2nd year High school 
academic course 
load (ELA 10-1 
and 25IB) 

Crazy! A constant 
hub of activity 
starting at 8 am to 
4. 

-I am always on the 
go and it seems like 
there is always 
something to do at 
all times 

-No.  There is no 
time in my day 
to stop and 
reflect 

I like the idea of 
journaling but 
there is not time 
in my day to do 
this 

Lynn 
Green 

F 2nd year Junior high 
diverse learning 
teacher/inner city  

-Social studies, 
English and 
Educational 
support/resource 

 

-In classrooms 
supporting 
teachers.  Generally 
working with high 
needs pull out 
groups 

-I have an office that 
I work out of with a 
TA group in the 
library 

-I have reflection 
time during my 
preps or at the 
end of the day 

No 

Nan 
Austen 

F 2nd year -Teaching at a 
school where the 
practicum round 
was completed 

-ELS and 
performing Arts 

-Heavily involved 
in extracurricular 
performing arts 
program/producti
ons 

-Incredibly 
supportive staff and 
administration 

-One mentorship 
relationship is 
currently 
challenging which is 
a daily source of 
stress 

-Generally fulfilled 
by the students 
staff, parents and 
challenge of the 
work.  I am strongly 

-Administration 
is highly focused 
on professional 
growth and we 
are expected to 
set a growth plan 
and reflect upon 
it 

-Formally meet 
with the 
principal 2-3 
times a year to 
discuss 

-Drama is new to 
meet and when 

Yes- I journal 
with my ELA 
students every 
day. 

-I do not journal 
out of this time.  
I have thoughts 
and reflections 
scattered 
everywhere. 
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can rekindle a personal connection with them I can bring them back into the group. These 

teachers are interested in mindfulness and research but the day to day reality of a classroom 

teacher does not allow any open space at all for this type of process.   This observation is 

critical.   

I have officially lost two participants.  One has changed jobs and is working in the deaf 

and hard of hearing program, which he is not trained in, and so he is on a very steep learning 

curve.  The other has taken on an administrative role and feels overwhelmed.  The feeling of 

being overwhelmed is a very strong motif as well is the feeling of a lack of time for planning 

lessons and no time for reflection. 

Two have handed in the first life writing in and two have responded that theirs are in 

progress.  The others are silent and I am hoping they emerge from the abyss over spring break.  

It appears evident that although there is great interest in mindfulness and being involved in the 

study, the day-to-day demands of teaching are too complex to allow for open space.   The email 

correspondence they have with me expresses their struggle with trying to find time in their day.  

Without time for critical reflection, it is not a surprise that they are feeling stressed and 

overwhelmed.  There are far too many daily demands to allow space to be present and to pay 

attention.  

I have managed to track down a few of my lost ones.  Some are completely burned out 

and "void of any ability for creative process."  A few others are struggling with the first writing 

exercise as they are going deep into their personal experiences.  As I anticipated, sometimes an 

interest in mindfulness is caused by crisis.  I am keeping a careful connection with these 

participants and making sure they have the support that they need, as they have expressed that 

the process is difficult.   
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Figure 2.  Emerging themes and patterns regarding the use of mindfulness in the classroom.  
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How do you use mindfulness in 
your classroom context?  What 
does it mean to professional 

Focusing 
on the 
Individual 
learner 
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specific 
needs 

Understanding 
the need to 
breathe and 
calm down 

Cultural 
needs  

Academic 
and 
cognitive 
needs 

Social & 
Emotional 
needs 

Stress 
management  

Wellness 
tools 

Used to 
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resiliency  
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n
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r
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Figure 3.  Emerging themes and patterns regarding the impact of current systems directions and 
policies in the classroom.  
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The final section consists of a reflection on the data gathering process and how it might 

be used in an educational context, specifically with regards to the exploration of mindfulness.  

This section asked research participants if the experience has impacted their personal and 

professional growth.  They were then asked to consider if story sharing could be used for 

professional development and pre-service teaching, specifically with regards to understanding 

interconnected relationships.  Finally, they were asked to reflect on whether the process could be 

used to establish a professional learning community, and to state any final reflections and 

comments.   

The purpose of this focus group was to determine the implications of the research 

methodology for professional development, work in the classroom context, and pre-service 

teacher education programs. The analysis of this section will be conducted in chapters 5 and 6 

through the theoretical framework of the Integral model. 

Considering the Life Writing Process as a Tool for Reflection and Research  

How did you grow, personally and professionally? 

Pat R:  I believe that having the chance to really reflect on how these last two years have 

affected me has been, in a way, therapeutic.  It has helped me to see that, although I thought I 

was giving myself time and space, sometimes I needed to slow down and make a bit more [time 

and space].  I plan on making this part of my professional development by developing a plan that 

incorporates more reflection and meditation into my everyday practice.   

Jenn D: I think this process of life writing actually helped me take some of my angst, 

some of my frustrations and great successes, and give me a place to put them.  By writing them 

down and drawing with them, I have been able to let many things go that might otherwise be 

buzzing around my head.  It has allowed me opportunities to live within the moment.  Reflection 
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Chapter Summary 

Final focus group 

Reflections on the 
experience and its 
relevancy to professional 
and personal development.  

Teacher Self 
exploration and 
self 
understanding 

Stress reduction 
and teacher 
wellness 

Creation of 
community/ 
potential for 
professional learning 
communities  

Teacher personal 
engagement in 
understanding the 
work of the system 
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 In this chapter, the research process was reviewed and the backgrounds of the participants 

are established. The process of Integral life writing was then summarized.  Each life writing 

prompt was then divided into themes and ideas, which were presented on a  mind map. , The 

final focus group allowed the voices of the participants to be authentically heard, and the key 

themes and ideas that emerged in the final reflection were captured for further analysis. 

 Chapter 5 will incorporate the AQAL theoretical framework to interpret, analyze and 

integrate the themes and patterns in order to clearly address the research problem and its 

relationship to the academic literature explored in this dissertation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter Five: Interpreting, Understanding and Connecting the Stories 
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3c. How can life writing be utilized in 
professional development?   

 
Analysis of the Themes and Patterns of Meaning that Emerged from the Interviews 

 Each of the research participants completed the initial interview questions.  Questions 

were sent to the participants via email and the d2l shell.  For the majority of the participants this 

format was effective.  However, future research in this area would benefit from face to face 

interviews, a format allowing a more intimate connection with the participant.  The connection in 

this particular research was maintained because all the research participants were graduates of 

the Werklund School of Education and had already established a culture of trust and sharing with 

the researcher.  During the data analysis the following themes emerged, which are summarized in 

the Integral model framework. 

Summary of Interview Themes on Narrative and Mindful Practice 

During the initial interview the research participants demonstrated an understanding of the 

potential that narrative inquiry had for personal mindful practice as well as for their professional 

development.  

 

 

 

 

 

 

 

 

 














































































































































































































































